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Objectives

1

V The purpose of this Landscape Analysis is to:

o Present a contextualised summary of the Educational Achievement priority impact area

o Outline the current evidence base for different Educational Achievement interventions

o Identify potential focus areas and opportunities

V Unless otherwise stated, all statistics in this document are from UNESCO Institute of Statistics data

(http://stats.uis.unesco.org/unesco/TableViewer/document.aspx?ReportId=136&IF_Language=eng&BR_Topic=0)
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Recommended Focus Areas
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Improving the 
Cognitive Abilities 

of Children

Lowering    
Financial Barriers

o Reducing severe stunting in early childhood ïto be led by Hunger & Nutrition

o Reducing the significant adverse impact of the five core Neglected Tropical Diseases ïsee separate

Overview for further details, such as (i) sustainable control strategies based on the design, initial

implementation and institutionalisation of effective school-based treatment, and (ii) catalysing major

government donors and the private sector to increase involvement, co-ordination and effectiveness of

multilateral programmes

o Supporting the design, implementation, institutionalisation and advocacy of Pre-Primary Education ï

particularly for first-generation learners

o Facilitating achievement based scholarship incentives that are available for all children

o Improving the transparency and accountability of the allocation of financial bursaries

o Exploring the incentivisation of teachers to reduce absenteeism

o Enhancing the physical safety of children ïthrough context-specific resources and advocacy

o Enhancing the community-embedded socialisation of children (to address psychological and physical

trauma) into emergency education systems

o Development of neutral, culturally and linguistically relevant curricula and materials, using non-

authoritarian, child-centred pedagogies

o Supporting the context-specific development of capacity for key actors, for example through teacher- and

community- training

V See Section V for more details

Supporting  
Children in 

Humanitarian 
Contexts

RECOMMENDED 
STRATEGIC   

FOCI

o Improving the Educational Achievement of children, not just their Educational Attainment

o Being cognisant that the children with the poorest levels of Educational Achievement are

disproportionately first-generation learners from zero-literacy backgrounds whom currently configured

educational systems struggle to teach, and for which purpose six core avenues can be used (summarised

below)

o Emphasising the importance of normalisation and socialisation as a core component alongside traditional

literacy and numeracy for children in humanitarian contexts

Section I



Recommended Focus Areas Continued
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Supporting        
Learners

Improving the 
Performance of 

Education   
Systems

o Facilitating the development and institutionalisation of rural and urban remedial education programmes to

support children who are struggling in school and to try and re-capture dropouts

o Introduction of innovative remedial pedagogies into urban and rural environments

o Facilitating the development and institutionalisation of pedagogies that have a high impact in early-grade

literacy and numeracy

o Facilitating the development of multi-grade multi-level pedagogy in environments with very high pupil-

teacher ratios

o Supporting the expansion and institutionalisation of innovative and effective non-formal education and

parateacher models in urban slums and rural areas

o Supporting the development and utilisation of culturally and linguistically accessible resource materials

and textbooks in both early-grade and later-grade learning

o Improving the accountability of schools and education systems to communities through greater awareness

of actual performance and better governance

o Supporting the institutionalisation of initiatives that measure quantity and quality of educational

achievement across different locations and grades

o Supporting the dissemination of information relating to levels of educational achievement, and obstacles

and solutions to improve achievement

o Improving school and school-system management techniques through training of headteachers, district

and central government actors

o Facilitating innovative collaborations between state governments and non-state actors to manage and

improve state schoolsôperformance, and thereby cross-pollinate best practices into state systems

o Supporting the development and institutionalisation of pre-service and in-service training of teachers in

effective pedagogies and pre-primary education

o Supporting the institutionalisation of community-embedded parateachers, including recruitment, training

and deployment into primary and pre-primary schools

o Supporting the recruitment and motivation of teachers and parateachers through advocacy

V See Section V for more details

Improving the 
Performance of 

Teachers

Section I
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Defining Educational Achievement
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V ñEducationalAchievementòmeans the set of capabilities that a child has at any given time and that

influence his or her ability to be a productive citizen, including high literacy, numeracy, cognitive

skills, critical thinking, knowledge and socialisation

o Raising the quality of education means improving the Educational Achievement of children

V ñEducationalAttainmentòmeans the highest level or grade of education completed. It reflects

access to education and progression through a system but does not capture the quality of learning

or the level of Educational Achievement obtained at any given grade

o For example, a 4th grade child who cannot read is recorded as having the same level of educational

attainment as a 4th grade child who has 5th grade numeracy and literacy skills

V Educational Attainment is a subset of Educational Achievement ïit is necessary but not sufficient in

order to deliver Educational Achievement

V By renaming this Priority Impact Area to ñEducationalAchievementò,CIFF aims to clearly delineate

the ultimate strategic objective in the sector, and to highlight to all actors the explicit difference

between achievement and simple attainment

Section II.A



Measuring Educational Achievement
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V Educational achievement (as opposed to access or attainment) has not been systematically

measured in developing countries in the past, and so the absence of deep, accurate historical

information is a very serious problem in the sector

V The bulk of systemic data captured by UNESCO (both in general, and as part of the MDG

monitoring processes) has historically related to access and attainment (enrolment, transition and

completion rates), some of which can be used as partial proxies for achievement

V UNESCO has also tried to capture data on national level parameters such as numbers of teachers,

number of trained teachers, and government level spending

V The only other proxy for educational achievement that UNESCO has systematically tried to capture

historically has been youth literacy rates for people aged 15-24 yrs
o Even this has only been captured for some countries for some years, and concerns remain over the accuracy

of measurement

o There are no measurements for youth numeracy rates

V There is now consensus that educational achievement needs to be measured on a more detailed

basis, and that this also needs to be done systematically from as early as possible in the

educational lifecycle

o The ñAnnualStatus of Education Reportòin India is an innovative, precedent-setting and high-impact

measurement initiative co-ordinated by civil society, and being replicated in East Africa

o A list of some of the key indicators that CIFF can choose to use is provided in Appendix C

Section II.B
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Major Social Returns to Educational Achievement
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V Many types of social returns to education have also been observed, with improving educational

achievement leading to developmentally beneficial impacts across a range of life parameters, for

individuals, communities and nations:

V Causality runs in both directions meaning that both virtuous or vicious circles can be created

o The links shown above are all based on rigorous, robust and statistically significant analyses that

demonstrate correlation at the minimum, and varying degrees of causality across different studies

* The arrows in double-bold are stronger because the number of systematic analyses demonstrating those linkages is substantially larger

Section II.C



Strong Linkages With Other Priority Impact Areas
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V There are strong linkages between the social returns to education and other current or forthcoming

Priority Impact Areas (Child Survival, Hunger & Nutrition, Adolescent Reproductive Health)

o An analysis of >66,000 children in 26 Indian states found lower parental education was associated with

higher child mortality rates even after caste, wealth and urbanisation were factored in

o An analysis of >122,000 children in Indonesia found that children who received greater education in the

1970s were associated with lower child mortality rates once they became parents

o An analysis of >600,000 Indonesian families found that higher parental education was associated with

higher vitamin A usage, childhood immunisation, sanitation and iodised salt, even after other possible

factors such as income were controlled for

o An analysis of >1m families across Bangladesh and Indonesia found higher parental education was

associated with lower under-5 stunting even after mother- and child- characteristics (such as age, height

and sex of child) and income-proxies were controlled for

o A 32-country study found that literate women were 4x more knowledgeable about HIV avoidance than

illiterate women, and an 11-country study found primary-educated women were more likely to use condoms

than illiterate women

o An analysis of >122,000 children in Indonesia found greater maternal education was associated with greater

age at marriage and lower under-15 childbirth

o An intervention in Kenya that reduced girlsôdropout rates also reduced teenage childbearing

o A household-survey analysis in India and Pakistan found that parental education was associated with more

birth-spacing

Child Survival

Hunger & 
Nutrition

Child Survival 

& 

Adolescent 
Reproductive 

Health

Sources: Singh-Manoux et al 2008, Breierova & Duflo 2004, Semba et al 2008, Jukes et al 2008, Duflo et al 2006, Maitra & Pal 2001

Section II.C



Educational Achievement, Earnings and Economic Growth
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V There is a robust statistically significant positive correlation between cognitive skills and economic

growth

o An analysis of cognitive skill surveys during a 40 year period shows that a one standard deviation

improvement in cognitive test scores is associated with an annual average growth rate that is 2% higher

V This reaffirms cognitive skills as an important component of educational achievement, and that

interventions aimed at the latter (such as neglected tropical diseases, pre-primary education, early

childhood nutrition ïsee later) should aim to improve cognitive skills

V Meta-analyses of multiple individual country studies have shown that, on average, every additional

year of education increases individual wages by 10%

V Primary education used to deliver superior wage returns compared with secondary education over

the 1960-1990 period, but over the last twenty years this has inverted with secondary education

delivering higher wage returns than primary

o Explanations that have been proposed (but not yet robustly compared on a large-scale basis) for this reversal

include:

Á Declining quality of primary education as ñcognitiveskills learnt from a given number of years of schooling are

weaker now than beforeò

Á Increasing supply of primary completers, leading to lower wage-returns

Á Decreasing demand for low-skilled primary completers compared with higher-skilled secondary and tertiary

completers

Sources: Hanushek & Woessmann 2007, Psacharapoulos & Patrinos 2004, Colcough et al 2009

Section II.C



GDP Per Capita and Educational Attainment
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V Below a threshold of US$2,000 GDPpc (PPP) there is no correlation between GDPpc and youth

literacy rates, cohort completion rates and secondary transition rates (coefficients of 0.09, 0.10 and -

0.11 respectively)

V This lack of correlation with GDPpc suggests that educational attainment is not a driver, but there

may be some grounds for thinking educational achievement is a driver (as per previous slide)

V Seychelles and

Equatorial Guinea

are not in the

above chart as

they are above

US$15,000

Gabon

South Africa

Mauritius

Botswana

Swaziland (l)

Namibia (r)

Congo 

(Brazzaville)

Cape Verde

Section II.C



Total Fertility Rate and Educational Attainment
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V There is a stronger correlation between Total Fertility Rate and youth literacy rates, cohort

completion rates and secondary transition rates (coefficients of -0.66, -0.54 and -0.55 respectively)

compared with other lenses

V This is consistent with the linkage between education and fertility rates (slide 9): countries with lower

levels of educational attainment or achievement have higher fertility rates

Mauritius

South Africa

Botswana

Gabon

Namibia

V Mauritius is the

country with the

2nd fastest decline

in fertility rates

over the recent

past ï beaten

only by post-1990

Iran

Section II.C



Life Expectancy At Birth and Educational Attainment
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V There is no strong correlation between Life Expectancy at Birth and youth literacy rates, survival

rates and transition rates (coefficients of 0.19, 0.44 and 0.02 respectively)

Section II.C


